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Special Educational Needs Policy

 Definition

According to the DfES Code of Practice, issued November 2001, children have special educational needs if they have learning difficulty which calls for special educational provision to be made for them.

Children have a learning difficulty if they:

a) have a significantly greater difficulty in learning than the majority of children of the same age; or

b) have a disability which prevents or hinders them from making use of educational facilities of a kind generally provided for children of the same age in schools within the area of the local education authority;

c) are under compulsory school age and fall within the definition at (a) or (b) above or would so do if special educational provision was not made for them.

Children must not be regarded as having a learning difficulty solely because the language or form of language of their home is different from the language in which they will be taught.

Special educational provision means:

1) for children of two or over, educational provision which is additional to, or otherwise different from, the educational provision made generally for children of their age in schools maintained by the LA, other than special schools, in the area

2) for children under two, educational provision of any kind.

(Ref: DfES 581/2001)

Rationale

Our rationale regarding provision for children with special educational needs is underpinned by a wider, whole-school aim: to provide a broad, balanced and differentiated curriculum for all pupils.  This commitment to effective education for all children has led us to develop the view that good special needs teaching is firmly rooted in good classroom practice, which incorporates:

· having clear objectives which are communicated to, and understood by, pupils;

· presenting appropriate tasks that are realistic yet challenging;

· providing a variety of learning experiences;

· allowing appropriate time for tasks;

· teachers and children having high expectations of themselves and one another;

· creating a positive atmosphere - recognising the efforts and achievements of all pupils;

· monitoring progress and providing feedback;

· encouraging pupils to work both independently and cooperatively;

· organising resources to facilitate learning.

Aims and Objectives

Concerning children with Special Educational Needs, specifically, we seek to:

· identify special needs as early as possible;

· ensure access to full curriculum provision;

· develop Individual Education Plans (or Behaviour Plans) containing appropriate targets;

· monitor, review and evaluate progress;

· inform and involve parents appropriately;

· allocate additional staff support where appropriate.

Personnel

The school has a SEN Co-ordinator and a designated Governor for Special Educational Needs. Support staff are also involved in SEN provision.
While accepting that certain individuals have specific responsibility for SEN we recognise that all teachers are teachers of children with SEN.

Procedure

· Once a child is deemed to have a significantly greater learning difficulty than their peers, which results in inadequate progress being made, the class teacher informs the SENCO.

· This stage of the procedure is known as SCHOOL CONCERN.
· If additional interventions are put into place for a child this stage of the procedure is known as SCHOOL ACTION (Appendix A).

· Class Teacher and SENCO may write an Individual Education Plan (IEP). 

· Parents are kept informed.

· Child’s progress is monitored, and the IEP if appropriate is reviewed (termly or twice a year).   The review will normally result in one of three actions:

1. Child no longer deemed to need SEN provision, as adequate progress is now being made;

2. IEP modified, and review date extended;

3. Further diagnosis and remedial help required, resulting in SEND Plus funding being applied for.

· Action point 3. above, is known as SCHOOL ACTION PLUS (Appendix B).  At this stage external support services will usually see the child, in school, so that they may advise teachers and SENCO on new IEP’s.  Before external support services are involved, the consent of the child’s parents must be granted.


· Should a child demonstrate significant cause for concern even after School Action and School Action Plus intervention, the Headteacher may consider requesting the LA for a Statutory Assessment to be made (Appendix C).

· Class teacher and/or SENCO are responsible for advising parents about their children’s special needs and provision.

Admission Arrangements

Admission arrangements for children with Special Educational Needs are the same as for all other children.  However, any child in receipt of a Statement, should be admitted under the advice of the LA.

This policy follows the DfES SEN Code of Practice, a copy of which is held in the school office.

Guidance on Education of Pupils Unable to Attend School due to Medical Reasons

· The person responsible in school is the Headteacher.

· Referral routes to Tuition Service – access to the Somerset tuition service will be through the school, supported by at last one of the following agencies:  Educational Psychology Service, Hospital Consultant, Senior Medical Clinical Officer, General Practitioner, Child and Family Therapy Service.

· Referrals will be initiated if the school is concerned about a pupil who is absent for longer than 15 days due to a medical condition.

· The Education Social Worker is to be notified if a child is likely to be away from school due to medical needs longer than 15 school days.

· The school will liaise closely with the child’s teacher from the service and other key professionals.

· The school will produce a Individual Education Plan, which will include the provision of work and materials, procedures for ensuring access to Key Stage 1 or 2 SATS.

· In cases of long-term absence, the school will provide work programmes/reviews on a half termly basis.  The IEP will also include procedures for ensuring smooth re-integration back to school following a long absence.

· The IEPs and reviews will be drawn up following meetings with the pupil and parents, taking account of their views.

APPENDIX A

School Action

When a class teacher or the SENCO identifies a child with SEN, the class teacher should provide interventions that are additional to or different from those provided as part of the school’s usual differentiated curriculum offer and strategies (School Action).  The triggers for intervention through School Action could be the teacher’s or others’ concern, underpinned by evidence, about a child who despite receiving differentiated learning opportunities:

· makes little or no progress even when teaching approaches are targeted particularly in a child’s identified area of weakness;

· shows signs of difficulty in developing literacy or mathematics skills which result in poor attainment in some curriculum areas;

· presents persistent emotional or behavioural difficulties which are not ameliorated by the behaviour management techniques usually employed by the school;

· has sensory or physical problems, and continues to make little or no progress despite the provision of specialist equipment;

· has communication and/or interaction difficulties, and continues to make little or no progress despite the provision of a differentiated curriculum.

APPENDIX B

School Action Plus

The triggers for School Action Plus could be that, despite receiving an individualised programme and/or concentrated support under School Action, the child:

· continues to make little or no progress in specific areas over a long period;

· continues working at National Curriculum levels substantially below that expected of children of a similar age;

· continues to have difficulty in developing literacy and mathematics skills;

· has emotional or behavioural difficulties which substantially and regularly interfere with the child’s own learning or that of the class group, despite having an individualised behaviour management programme;

· has sensory or physical needs, and requires additional specialist equipment or regular advice or visits by a specialist service;

· has ongoing communication or interaction difficulties that impede the development or social relationships and cause substantial barriers to learning.

APPENDIX C

School Request for a Statutory Assessment

When a request for a statutory assessment is made by a school to an LA, the child will have demonstrated significant cause for concern.  The LA will seek evidence from the school that any strategy or programme implemented for the child in question has been continued for a reasonable period of time without success and that alternatives have been tried, or the reasons why this has not occurred.  The LA will need information about the child’s progress over time, and will also need clear documentation in relation to the child’s special educational needs and any action taken to deal with those needs, including any resources or special arrangements put in place.  In some cases there will be existing reports or written advice from external agencies that should be included in the documentation, however, where there is no such evidence LA’s should not require it in order to decide whether an assessment is needed.

The evidence that the LA will need to examine in deciding whether to make a statutory assessment is described in Chapter Seven (SEN Code of Practice, November 2001).  The criteria, which LA’s may adopt in deciding whether to issue a statement for a particular child, are set out in Chapter Eight (SEN Code of Practice.  Regular liaison between the LA and schools should ensure that there is clarity about the information required by the Authority when an assessment is requested.

By the time the Headteacher considers asking for statutory assessment of a child’s special educational needs, the school should be able to provide written evidence of or information about:

· the school’s action through School Action and School Action Plus;
· individual education plans for the pupil;

· records of regular reviews and their outcomes;

· the pupil’s health including the child’s medical history where relevant;

· national Curriculum levels;

· attainments in literacy and mathematics;

· educational and other assessments, for example from an advisory specialist support teacher or an educational psychologist;

· views of the parents and of the child;

· involvement of other professionals;

· any involvement by the social services or education welfare service.

DfES 581/2001

APPENDIX D

Dyslexia

What is dyslexia?

The British dyslexia Association’s (BDA) most recent definition is:

‘Dyslexia is best described as a combination of abilities and difficulties which affect the learning process in one or more of reading, spelling and writing and sometimes numeracy/language. Accompanying weaknesses may be identified in areas of speed processing, short term memory, sequencing, auditory and/or visual perception, spoken language and motor skills. Some children have outstanding creative skills, other have strong oral skills. Whilst others have no outstanding talents, they all have strengths. Dyslexia occurs despite normal intellectual ability and conventional teaching. It is independent of socio economic or language background.’

We recognise there is no special formula for any individual to become a more effective learner. The key is to find the way that an individual learns best and then to slightly adapt the classroom organisation and teaching style to accommodate more effective learning. Any two dyslexic learners will have a different pattern of strengths and weaknesses in learning style – even for different tasks. This is why a multi-sensory approach is advocated so that each learner can find the best way to aid his or her learning. This ensures that each of the senses is used- the visual channel for looking, the auditory channel for hearing, the kinaesthetic for touch, and the oral channel for speaking.

Identification and Assessment

The procedure for the identifying and assessing children with dyslexic type difficulties is the same as our procedure for all children experiencing difficulties with their learning, as outlined in the main part of the SEN policy. All children, including those experiencing dyslexic type difficulties will follow the SEN process: Teacher/ Parent Concern, School Action, School Action Plus, and in a very few cases Statement of SEN. We pride ourselves on early identification of and early intervention for difficulties, starting in Reception. 

Dyslexia Friendly School

We aim to review our school management systems, our classroom organisation plus classroom strategies and resources regularly to be Dyslexia Friendly. These are some of the strategies we have adopted or are working towards:

School Management Issues

*Regular tracking/monitoring/screening of all children eg. Reading & Spelling Ages, Phonic assessments, Foundation Stage Profile, Optional Sats, Teacher Assessments.

*Regular Teacher/Senco meetings

*Dyslexia screening/assessments available to be used by Senco

*Marking policy- target marking

*Homework- agreement on how to be recorded & time spent on

*Variety of teaching styles used

*Regular updates for existing staff plus training for new staff

*Structured teaching of phonic skills-specifically taught, little & often, over learning & revision throughout the school

*Structured spelling programme & children encouraged to find their best learning method

Classroom organisation/strategies

*Calm, quiet, well organised, well lit

*clearly labelled equipment & resources, colour coding

*Children with difficulties to sit near the front

*Encourage children supporting each other, group work skills, collaborative learning, learning buddy

*Use cognitive ability grouping

*Children encouraged to ask

*Encourage reflection – how did I do that? reporting back, plenaries

*Opportunities for oral feedback/ ideas

*Plenty of praise/ celebration of successes

*Log of particular difficulties, successes to inform future lessons & next teachers

*Use of cursive script

*No class dictation

*Copying from board to be kept to minimum – table top copies

*Visual timetables

*Multi-sensory teaching styles

*Visual support

*Memory aids/checklists etc

*Off white paper/whiteboard background/overlays available

*Use of colour to break lines of writing/text

*Worksheets simple & uncluttered, information broken up, use of tables/pictures

*Display key words, phonics, number lines, table squares etc

*Alternative ways to record available

*Pre teaching/ reading of texts

Resources available in school

ICT- Wordshark, Numbershark,  Starspell, GAMZ, First Keys, Phoneme Track, Typing Tutors, Alphasmarts/laptops

Member of Somerset Dyslexia Association –can borrow resources & arrange range of training/courses

Avalon literacy & numeracy resource CDs
LA Dyslexia booklets

Literacy Programmes – Toe by Toe, Hornet, Stride Ahead, Letters & Sounds, Jolly Phonics, Sound Linkage, SAIL, Acceleread/accelerwrite, Phonographix,

Numeracy Programmes- Dyscalculia File, Catch up, Numicon, Wave 3, Dyscalculia Toolkit
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